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Abstract

This essay explores the philosophy of education as a means to foster peace by bridging
classroom pedagogy with global leadership. It emphasizes the intrinsic human capacity for
"care for the other" and advocates for nurturing empathy, solidarity, and compassion to
address societal and global challenges. Drawing on philosophical insights from figures like
Rumi, Einstein, and Lao Tzu, the essay distinguishes between inner peace—personal
tranquility achieved through reflection—and external peace, which encompasses societal
harmony and justice. It highlights the interconnectedness of these dimensions and their
relevance to education. The role of educational philosophers is examined at both micro and
macro levels, emphasizing their influence on learners, policymakers, and societal structures.
Peace pedagogy is presented as a transformative tool to cultivate critical skills like
negotiation and empathy in students. The essay also addresses global challenges, urging
educational philosophers to actively engage in diplomacy and systemic change to promote
peace. Contributions from diverse scholars enrich this discourse, offering perspectives on
advocacy, ethics, history, and the limitations of peace education. Together, these insights
underscore education's potential as a catalyst for social transformation and global harmony.
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This essay and the present special issue focus on a concept that may be termed " care for the
other"—a notion that is intrinsically and inherently significant. This capacity is embedded
within every individual, yet it must be fostered. One may have the opportunity for direct,
face-to-face interaction with others to express care, empathy and personal hygiene so-called
“cared-for”, or such an opportunity puts more distance between ourselves and the objects of
our care, so-called “cared-about. In such cases, it becomes essential to demonstrate this
"concern for the other" through any available means. This can be achieved through empathy,
solidarity, compassion, or even financial assistance. This collection, in essence, serves as a
symbolic representation of "cared- about™ (Noddings, 2008).

As Mawlana Jalal al-Din Balkhi (Rumi, 1994) has pointed out:

"Do not say, 'All are at war; what use is my pursuit of peace?' You are not one; you are a
thousand—Ilight your own lamp."

"For a single illuminated lamp is better than a thousand lifeless ones,
And a single upright figure is worth more than a thousand bent forms."

These verses by Rumi convey the idea that even a small act toward enlightenment and
benevolence is more impactful and meaningful than inaction. Similarly, the effort to
demonstrate "care for the other"—particularly in today’s turbulent world—is of utmost
importance.

Some believe that peace merely means the absence of war or an agreement to end hostilities
between those who have been at war. However, | believe that peace is not just the absence of
war; rather, as Einstein and Martin Luther King stated, peace means the presence of justice
in society—a state where human rights are respected, and individuals experience a sense of
tranquility. Therefore, as Spinoza and Jawaharlal Nehru suggested, peace is a virtue and a
state of mind centered on benevolence and goodwill. It is a mental condition that leads to
inner calm and can be regarded as a social objective. Hence, peace can be viewed from two
perspectives: inner peace, which refers to mental and psychological tranquility—an
undisturbed state free from suffering, anxiety, greed, and hatred. This kind of peace is
achieved through religious rituals, reflection, meditation, and contemplation. It is the true
peace that can serve as the foundation for peace in society and the world. As Lao Tzu put it:
" “If there is to be peace in the world, there must be peace in the nations. If there is to be
peace in the nations, there must be peace in the cities. If there is to be peace in the cities,
there must be peace between neighbors. If there is to be peace between neighbors, there must
be peace in the home. If there is to be peace in the home, there must be peace in the heart.”
The second type is external peace—the peace that manifests within society, among nations,
and globally. It refers to a natural state of society, nations, and the world, where people
coexist in harmony and happiness. The negative aspect of external peace denotes the absence
of war, hostility, social disorder, injustice, inequality, and environmental imbalance.
Meanwhile, the positive aspect of external peace signifies social justice, collective harmony,
friendly relations, public order, security, and similar ideals. Inner and external peace are
interconnected and support one another. Inner peace represents personal tranquility, while
external peace reflects social harmony. Thus, peace can exist at various levels: intra-personal,
interpersonal, intra-group, inter-group, national, international, and global.

The engagement of educational philosophers with the concept of peace can be examined at
two levels: the micro and the macro. At the micro level, this engagement pertains to
interactions with learners, the practice of public education, and academic activities. At the
macro level, however, it involves engagement with policymakers, influencing educational
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and social policies, and the role of educational philosophers in high-level decision-making.
These two levels can be considered complementary approaches: the bottom-up approach,
which emphasizes the role of education in shaping society, and the top-down approach, which
focuses on structural changes through policymaking and high-level decision-making. In this
regard, both long-term and short-term approaches exist—the former seeks to create lasting
transformations over time, while the latter concentrates on rapid and immediate changes.
Within this framework, pedagogy, as the art and science of teaching, is primarily associated
with the micro level. Beyond teaching methods, pedagogy encompasses teacher-student
interactions, instructional strategies, and the social, political, and psychological factors
influencing learning. In ancient Greece, a clear distinction was made between pedagogues
and teachers, with pedagogues playing a more guiding and caregiving role than mere
instructors. The modern concept of pedagogy underwent a significant transformation with
the work of Paulo Freire (Freire, 2020) and the publication of Pedagogy of the Oppressed,
expanding to include new concepts such as hexis (condition), eudaimonia (believing humans
all deserve flourishing), phronesis (practical and moral disposition), dialogos (dialogue for
learning), and praxis (informed and committed action to lead change). Thus, pedagogy is a
process closely related to teacher-student interactions, instructional methods, and educational
objectives and is regarded as a long-term investment in fostering social and cultural change.
When peace pedagogy is introduced, its goal is to equip pedagogues with the ability to
cultivate skills such as teamwork, self-awareness, negotiation, critical thinking, empathy, and
forgiveness in students. This enables students to learn how to resolve conflicts peacefully by
gathering and analyzing information while considering ethical principles.

In today’s super-complex and ever-changing world, it is essential to reflect on the role of
educational philosophers and the philosophy of educational societies in fostering global
peace. In my view, diplomacy should be the primary approach at the broader level—an art
of negotiation and dialogue among individuals, groups, and governments aimed at
influencing behaviors, events, and decisions within the international system to promote peace
among nations and prevent war or violence. Diplomacy serves various functions, including
negotiation, state representation, information gathering and assessment, economic, political,
and cultural relations, and facilitating the implementation of international law. While
diplomacy can operate at multiple levels—individual, intergovernmental, formal and
informal conferences, governmental and non-governmental—I specifically refer to
diplomacy between educational philosophers and policymakers. This is for two reasons.
First, 1 believe that the capacity of politics to effectively control global violence has
diminished, while the normalization of violence has become deeply concerning. The world
now stands on the brink of widespread conflict. Second, this issue relates to our ethical
seriousness and our obligation to pursue emancipation. | agree with Bhaskar (Bhaskar, 2002)
that the "ground state" of human beings includes inherent qualities such as love, creativity,
intelligence, and the capacity for right action. To be a philosopher, then, is to be a human
committed to realizing these qualities and to making a meaningful contribution to the
improvement of the human condition. | argue that education philosophers must take a
proactive role. Caring for others across the globe, as a reflection of our moral responsibilities,
is crucial for fostering peace, friendship, and mutual respect among individuals and nations.
As Rumi states: "A single upright figure is worth more than a thousand bent forms."
Educational philosophers can make meaningful contributions toward a peaceful future. By
channeling their efforts through all available means, they can work toward achieving peace,



VR Ol oY oyl O F o0 ijaﬁe@lac%;jmwgputﬁjiA

mobilizing their expertise and collective commitment to help build a more harmonious world.
Addressing the urgent need for action in regions such as the Middle East requires a
comprehensive approach that integrates educational initiatives with direct aid and
collaborative efforts. Educational philosophers can create pathways toward a world where
education is not only a means for personal growth but also an instrument for social
transformation and global harmony.

For this purpose, | invited distinguished educational philosophers from around the world to
explore their role in promoting peace by bridging classroom pedagogy and global leadership.
What, then, is the role of educational philosophers in addressing the challenges facing a
planet on the brink of human-induced catastrophe?

The special issue explores the role of educational philosophers in fostering peace from
diverse perspectives. Some articles focus on the ethical responsibilities of philosophers, such
as "Should Philosophers of Education Work for World Peace?", which debates whether
philosophers should actively promote peace or remain neutral scholars. Similarly, "Our
Silence is Deafening" critiques the reluctance of philosophers to address the suffering in
Gaza, arguing that they must take "response-ability” and condemn injustice. Others take a
conceptual and historical approach. "Peace in the Middle East: The Future of an Illusion",
examines the role of educational philosophy in analyzing the creation of Israel and its
implications for conflict. "The Contribution of Educational Philosophers to a Turbulent
World" introduces the idea of "ecological intelligence," advocating for peace through
systemic thinking, intercultural dialogue, and ethical governance.

Other contributions address peace education’s challenges and limitations. "Philosophy of
Education and the Possibilities of a Bearable World" examines how fear fuels conflict and
suggests that unlearning fear through dialogue and diversity can create space for peace.
"Peace Education" warns against overburdening education as a universal solution,
emphasizing that peace education depends on stable environments and institutional support.
"Seeking Testimonio in the Gaza Genocide" critiques the depoliticization of testimonial
narratives and urges educators to use them as active tools against injustice. "Give Peace a
Chance: The Journey from John Lennon’s Dream to Modern Realpolitik” explores the
transformation of peace movements, arguing that contemporary peace is shaped by
geopolitical power rather than idealistic anti-war efforts. Two additional contributions further
enrich this discourse. "Betterment of Education and Hope for Global Equilibrium™ questions
why efforts to improve education have not led to global stability and balance. Drawing on
educational leadership and Hans-Georg Gadamer’s concept of equilibrium, the article
explores the importance of dialogic relationships among educational stakeholders. It argues
that fostering mutual understanding through education can promote a more balanced and
peaceful global order. "Peace Education after the Devastated Experience: A Case in
Hiroshima" examines the role of peace education for atomic bomb survivors in Japan,
particularly the organization Nihon Hidankyo, awarded the 2024 Nobel Peace Prize. It
explains why Hiroshima's peace education emphasizes the damage caused by the atomic
bomb, shaped by years of political censorship and public indifference. The article explores
how educational philosophy can help unravel this complexity and support mutual
understanding.

Collectively, these papers illustrate the complexities and multifaceted nature of peace,
highlighting the tensions between advocacy, education, and political realities. They
emphasize that philosophers of education have a vital role in confronting injustice, cultivating
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dialogue, and imagining pathways to a more peaceful world.
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