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Abstract

Philosophers of education are often committed to speaking out against injustice. Yet when it
comes to the plight of Gazans, a deafening silence reigns. In this essay, we consider the nature
of this silence and what may explain it. On the one hand, philosophers of education may be
indifferent, reluctant to express expertise or fear backlash for speaking out. On the other hand,
there may be some features inherent in philosophy of education related to this silence. The
first feature concerns the difficulty of treating this genocide qua educational issues because
of its deeper roots in the broader global injustice. The second is the lack of philosophical
tensions or puzzles in a clear moral wrong. Others may consider rhetorical or existential
questions, but framing these as academic may seem inappropriately abstract and inhumane.
While philosophers may have many reasons for silence, we nonetheless encourage colleagues
to speak up and take on ‘response-ability’ to condemn the grave injustice the people of
Palestine continue to face and reflect on our collective silence.
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Most of us, as philosophers, would say that we have a role to play in our communities and
society, as forces for good, regardless of our scholarly interests (for example, in
epistemology, ethics, or existentialism). We take professional and personal responsibility for
making a positive impact in the world and not contributing to — or at the very least,
minimizing — suffering and injustice and speaking out about what we care about. While
expertise in ethics does not make philosophers better people than other academics or non-
academics e.g., (Besley et al., 2022), we nonetheless normally see philosophers chiming in
on important social and political debates within and beyond their universities.

Educational philosophers, in particular, tend to see themselves as politically and morally
engaged, in their scholarship and communities. Indeed, in a philosophy of education
conference, it can actually be difficult to evade conversations about issues of social justice at
all scales, ranging from exploited hotel staff to the plight of scholars in countries where their
rights (say, to travel or free speech) are curtailed. Furthermore, in our own scholarly works,
philosophers openly condemn, criticize, and write about injustices, such as racism, gender
inequalities, homophobia, transphobia, ableism, and authoritarianism. Some critique silence
as complicity and see it as irresponsible, inhumane, and unethical to opt out of dialogues
about critical issues of human suffering, contending that there is no neutral ground in such
cases e.g., (Applebaum, 2021).

So, we find it shocking and disturbing to see the lack of open discussion, leadership, or
identifiable consideration of the plight of people in Gaza by philosophers of education across
societies who are otherwise regularly incensed by local and global matters of inequity and
injustice. When it comes to Palestine, silence reigns. Philosophers of education who
ordinarily speak out on issues of social justice suddenly appear indifferent or too humble or
anxious to speak out, while, as mentioned, silence is often understood as complicity or tacit
acceptance or tolerance of the status quo. In other words, when it comes to Palestine,
philosophers of education have not been exercising and fulfilling their ‘response-ability’—
i.e., as the ability to respond, as conceptualized by (Stengel, 2023). Do philosophers of
education not have a role to play in global peace? What explains the loud collective silence
Philosophers, among others, may choose silence for different reasons. Apart from
indifference (‘this is an event happening far away and has nothing to do with me”) and
misguided or lazy humility (‘I don't know enough about this conflict’), people may fear
backlash. They may fear being labeled as antisemitic and experiencing repercussions, such
as losing their job or jeopardizing their immigration status (Jackson, 2023). They may face
compassion fatigue or related existential angst (‘is there some aspect of the world that is not
in a state of absolute crisis—where suffering and death are not close at hand? How can | care
for myself and at the same time empathize with humanity at large in a world of seemingly
growing, endless war?’). On the other hand, perhaps there is something about philosophy of
education—or philosophy in general—that also contributes to the field’s collective lack of
action and negligence of its response-ability.

First, theorizing about education assumes numerous background conditions, such as
the presence of educational institutions and the absence of daily threats to life. Life precedes
education, so when lives are being threatened or actually lost, there is not much to theorize
about education. Just in the same way that one cannot theorize about housing equity without
houses, philosophers cannot philosophize about education without students and teachers. To
many people, including philosophers of education, Israel’s occupation of and multifaceted
violence against the people of Palestine is a matter of ‘regional conflicts.” No matter how
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many academics, teachers, parents, and children are killed or displaced or how many schools
and universities are demolished, or how utterly complete the scholasticide — a mass
destruction of education — is, the crisis rarely draws attention qua an issue of education
because the root cause of this violence is the ‘Israel-Palestine conflict” and not something
about education. Still, we might reply that this is a lazy, irresponsible thinking. So only
politicians, political theorists, and scholars of international relations and geopolitics should
respond to genocide? Even this relatively peripheral topic merits further philosophical
investigation about what it means to be a responsible global citizen, scholar, and educator.
A deeper issue is the lack of tensions or puzzles in genocides. Philosophers often
ground their works in a philosophical question that arises from ambiguity or an ethical
dilemma. For instance, in his pioneering work on educational justice, Christopher Jencks
(Jencks, 1988) asked, “Whom must we treat equally for educational opportunity to be equal?”
Hence, in academic ethics, the trolley problem and other moral and ethical dilemmas take the
main stage, and extracting something philosophically salient from them becomes part of the
philosopher’s job (Brighouse, 2024).
However, when it comes to Israel’s genocide, there are no ethical or moral tensions—only a
clear moral wrong. As suggested in the title, Genocide Bad, by Jewish American author Sim
Kern, genocides are only bad (Kern, 2025). There is no such thing as a morally permissible
genocide or a legitimate justificatory ground for it. Genocides cannot be permissible, no
matter the context. Thus, there is no ethical or moral argument to be made aside from clearly
denouncing genocides. Here, philosophical pontification is utterly useless.
However, as previously mentioned, philosophers and philosophers of education often discuss
and denounce other clear-cut matters of wrongdoing and unreasonable harm and injustice,
even while they are not framed as philosophical issues up for debate. Furthermore, some
people may still want to ask some questions. How can such a manmade atrocity be possible
today? In fact, the ongoing mass murder of Palestinians is question-posing. If Steven Pinker
is right that humanity has been on a steady trajectory toward reducing tragedies and
respecting human rights (Pinker, 2020), how can genocide, which is preventable, still
happen?
Such a question can be rhetorical or empirical. ‘How can a genocide still happen?’ is often a
rhetorical expression of disbelief. The scale of daily destruction in Palestine, shared on social
media by professional and citizen journalists on the ground, is unbelievable. The sight of
children blown up, mutilated, killed, starved, or orphaned is overwhelming for anyone with
empathy and compassion. It is, in fact, so overpowering that one cannot resist asking
rhetorically, “What has humanity become?’ The question is also empirical. What led to this
genocide? Where exactly did education fail, in our own societies, around the world, and in
Israel, to reach this point? As empirical questions, some might say they are better left to
historians, sociologists, and others to unpack. Facts and empirical analysis are clearly needed.
One can formulate philosophical questions about the genocide, but as intellectual
exercises, they come with the risk of being inhumane. We can ask, for instance, about the
moral justification for armed resistance, but to do so abstractly risks twisting a real-world
issue into a thought experiment, thus turning away from the real plights of those facing such
a challenge. We can also ask what exactly should count as a genocide. In fact, such an
intellectual exercise did play a role in South Africa’s case against Israel at the International
Court of Justice. Theoretically, it is possible to theorize, analyze, and examine the necessary
and sufficient conditions for a genocide. Yet again, in the face of the daily mass murder in
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Palestine, such theorizing falls flat and can become inappropriately abstract and inhumane.
Speaking out and asking questions are risky. But what is the alternative? As Socrates once
said, an unexamined life is not worth living. What does it mean for philosophers of education
as individuals and communities to stay silent, look away from, and evade response-ability as
we live through and share in a world of genocide? Are we deliberately stepping back from
our tradition of political protest, examination, and critique of dangerous, harmful, obscene
status quos? Are we really condoning a genocide?

Now we know what it looks like for morally upright scholars to do and say nothing when
witnessing the worst of atrocities. Regarding Gaza and other ongoing and emerging
humanitarian crises, we urge educational philosophers to stop hiding and start acting like
responsible global citizens. Or at the very least, to critically ask: Why are we silent? Perhaps
what should be examined first is not whether Israel’s aggression against Palestinians is ever
justifiable or qualifies as genocide, but how it is that philosophers are so content to accept
private and public silence in the face of genocide. Is it worth living this way? We invite our
colleagues to reflect on these questions.

Notes on Contributors

Liz Jackson (ORCID: 0000-0002-5626-596X)

Liz Jackson is the Karen Lo Eugene Chuang Professor in Diversity and Equity at the
University of Hong Kong. She is also the President of the Comparative Education Society of
Hong Kong, a Past President and Fellow of the Philosophy of Education Society of
Australasia, and Editor-in-Chief of Educational Philosophy and Theory. Liz publishes in
philosophy and global studies of education. Her authored books include Emotions:
Philosophy of Education in Practice (2024), Contesting Education and Identity in Hong
Kong (2021), Beyond Virtue: The Politics of Educating Emotions (2020), and Questioning
Allegiance: Resituating Civic Education (2019).

Ka Ya Lee (ORCID: 0000-0003-1761-3340)

Ka Ya Lee is a philosopher of education and is currently a Presidential Research Assistant
Professor at the Faculty of Education at the University of Hong Kong. She primarily works
on ethical issues concerning measurement in education, combining insights from philosophy
of education, science and technology studies, and ‘QuantCrit.” Additionally, she works on
topics ranging from the aim(s) of education, universal pre-K, and children's rights to ethics
education in Computer Science. Before joining the University of Hong Kong, she was a
postdoctoral fellow at the Edmond & Lily Safra Center for Ethics at Harvard University.



VRO Jlo oY ojlad VF s W@jé}n&dlét%}jr}:&@\guuﬂj}; Y

Sy 9 plad (Sl Aol g

ST (g > https://fedu.um.ac.ir s s

oo o adudd il iaw! ol 5 e b wesw

OS5
lZi@NKU.TK (J stens 0t )5S 6Kin (88 5Kin ol el
JL

kayalee@hku.hk .e&seKn (K56t ol ¢ a3 b slnl

AOBAEC PNy ARAMALEN PR VRN s S5 &t VEY/H /0 i3l
AN (o g ol w40l 2y o 53 s 25 1l 15 5587 Lo S (VF )L J LS 5 0 5o 5 10kl
doi: 10.22067/fedu.2025.46544. yyA

058 sbil Conds 5l o 4 & b I L tils gl (ke e 28 i 4 Ll Sy 5 (e Ol sls
(5SS oS o 2 15 OT (Jlezmt BV 5 5 sS pl onle cllin 55l 308 (glodisS i & 58 0355 0
4 e gl STy 1L Bl il 5 5 mnaind i slehl 4 (bl (bl gl Sl (Sae w5 el O gkt
bls 1 O Se pl 53 Cur g el 4kl 13 e S (S ol Sae S5 (5 S kil e g1 bl
e 53 0T jGons 1583 15l a3 o (55 50T (slalimn O ety (387 o ) (A (51550 (S s ol A5l
S 015 ol (3N HIST (sl S5 55 s (laloma b U 25 01E ¢ S5 5 pmnss 5,03 s Slgz o 8
SaslST Sle sud g0 Ol gieas B i ) Dy g0 bl clias Hl 3 a5 5550 |, mliljf@«.ﬁlisé)’b Sl i Sl
(Gl 2 b sl S (gl 05 ¥ Ylaaonl 0 pudid s By i 4y Sl 2 5 21551 o S ey Sl S
e it a5 OT L Olias plald 03 50 487 Gyl (e 055 0 5Soms 10 65 oS o0 G525 5 255 O Le
oS ol Dles gt gm0 3550 53 5 LSS sk ) 0 Sl S e 5 S

Sler OV 5 pladd (gl S5l (BN (s g 0D e 5 O S (ST (S0



https://orcid.org/0000-0002-5626-596X
https://orcid.org/0000-0003-1761-3340

VY Jla oY osled VFoyss At 333 o885 0y 3 5 ol (oo ael 2 p 3 VY

I o = Ol amale 5 S S Slelezl 53 & o diine (B gudd Ol giea o I 5ok
o S Sl 205 0o = (ploailing BT GO ¢ ol jmn 5 Htn) Olapale 3Ol
SN 5 s Olg 53 ot 5B bl (sl (oaind 5 (616 o (s L3 0387 i) ol 28
S Gl sbgmosl s —puluy il 4 1) 0T oS s b= 5 opels (Ao 5 s 4 oS
s 4 e 5 313 1) 0B pedd (I 5 et 4 S0 5 Slbl s Dokl
it 4815 Y pane Ll (Besley et al., 2022) (s 0 sioay ¢S od Jyods OLalils 22 L 0LalKesls
S e Sl s slae&sls Sl b 5 s 5o ol 5 2oz rgn slalony 55 0l gl o
S s ollelazrt 5 ode Jolowa 3 15 355 dils LS o7 5 el O gk ol ) sbay
Oiu‘%;jmumw\,asdiiﬁ (@Bl5 55 S A Wb (631 31 (B 5 b
et Olom sl s 3 eletrl Sle ils o)lys S50 514 sl lpns Gsly ol
i 61y M) 0T G i oS g la s 5587 55 Oliien Ll Cond g b a3 8 b s 0l el OLSTIS”
el e o e ysba o e JET 55 06 ks copl r osdhe .ol old 5 5dows (Ol 315T
s 033 Canir i 313N ade ST 8 (gt | mimat i (6l pb (e 315 Ao
LOT o5ly5 5 s ga 513 3Ll 3550 A 0 pSomn |y (ol S5181 5 Cdshan slyls 3131 ade
Wbpuo,\,,ﬁ,fjuf;\gu;?l,mudﬂw&ﬁd)mg,'bo;w@'ﬂ.xﬁ,;@
a2 S3ls G 93 4 A e IVukial 5 il I8 5 Sl Y a2 |y DL 5

(Applebaum, 2021) Jte Ol sieas 3,14 5425 S, b o e
b ile O ¢ e (sladion Ol dals o8 ol oS Cm ) 5 0ms OIS Sl bo (sl ¢l b
(el OFUS ol 03 S 5 e OB guls Lo 5 038 03 50 ksl om s JUS )3 e ol
L e STy Dby Sler 5 e e o5 6l 26 Bl & S Ygmme 5131 ol 487 U s
Jln 0553 Y gone o8 oy 3 5 s 0 s - Coile oS S 3 55 o el I o 5
Ly oo 5 4 0T 51 50l 5 b blisws do 31 Jiw b Sl o 0SS o s olaz Sle
sl L pd b edes Olsiea CLEN &S s S5 4Sboles oS b s iy K v oS
3 el OB gk €355 g0 rlald Sl S (B3 K03 Dsle w3550 AL Sz g by Jari U



\f.rdu‘ku‘\\‘ 09> Agle @jé}e@‘)t%}jﬁ:ﬁ@p Mbu,i'..aj}: \Y¥

Sir tor T Sler plo 53 5B S s el O gk UT gy g0 0,k g Kol 51 S5
23 S s gl 5 (S5 0Lkig s 0Ll 250 0l (5 Dbl 1 E S e DS
FUS o a5 1y Jl ol Lo g7 052

g BYS

2 G o pesde S Gl O Calises b5 w4 Sl (e (0p e LSle (OB guld
oSl 4 ) 6555 5 bl eienSCh 5 (55 5 bsie 0 4y 5 Conlis 0T 3 (5315,
Sl (Sa LOT i e (5o 555k 51 ol oSCa 3131 il oo G5 03 p eslys B
Ol Camad s 0311 Jlas s b Jad 0515 Cs 1 ile (0T Ul 4 25 5 0555 (65 549 48 om
g axlge 63935 ol sl b dble S3smp b ol oSas WOT (Jackson, 2023) dew 545
eSa5 ol & e TS @l Ll Jlanb Candy 53 S 5505 s Ol Sl slac LT
Losor 4 oS Gler 53 St b dle e 5 oS Sale s Sl e il 5 e 458 Sl
b= akels 53 (G s s g5 (808" (Jolen ek 2l 31 dl- 50 0LL e
Sl e 5035 CUE (o plBI 105 (pl 350 o o s 5 3513 35 = S by 4kl
YK PN Py

sy s3date shaia Lol 5 4 Sl gl 53 be ol S s e 05l 3l e Nl
S f g e e S5 S5 S0 m555 Sadidg OB 5 o35 5T (Slasle 3 o s Ale il
3151 a5 (511 35 s 03550 Towd 51 3,8 o 513 LG 5 me 53 S5 (B ol ol e
Bl 3 5 05 Semn a3 (5 2 003 Ol oo 4 50l ays bile gad (SL 25 50T o)l 5
Puatdd 55507 03lys Olalns 5 Ol saT (513 3525 Do Wl 5 b 55 OB sukd 03,57 (515 0 s
5 8B s sis 5 ol el Jan 5 plads SRl (g 5 0 pudid a1 sl 3151 (6l (51 ST
sl (g laakaza QL&B\;A»@J;}UA@F}A‘MC;JA@Q\?M
M,uu;t,w?\,_,u,,:@a,tﬂgwg\ﬁ;jamj‘gmmowixuju\mesww
3 Pl o B 55T gl 03 28 (5356 - B5aT (5356 Al L 5 e o i o015

Sl Sl 1y Sl Jslae bl 3 b o JS8l 5k @il Lo 5 it 5 e seie RESPONSE-ability. !
23S



VRO Jlo oY ojlad VF s W@ﬁ;,&um;ﬁ;,w@pw&,;ﬁ )

Eol Sl (Son I bl 5 peT 4 Ly S 5 (0aedd 5 31l aZBlor Lacd p2s
O ezl b LT oy ol (5 e e 5 S oo (25 S 5 ol 4 on
ol o S el A8 e a b eSCaly 5 5 el dailsy 0 Ktass 5 ol D155
st 3 SR 5 (g (Slime 4T )55 ol (b (el g s 5 2B (S b gses
§ ez 035 J e Slex
al 2o Slllae Al O pudd ol la 287 i 3550 53 pleal b (Bl OB (5 Grae Al
S b g S e 55,8 e Dlis IV e 6 Ll 5148 S o by s e
Sl gl s S T L e ol (SBiseT Slae o)l ilable g LS s (Jencks, 1988)
(Sas8T G 53 ¢ opl s (8T 585 ol 5 gbay GlaS ar bbb sl ol (555 slacs 3
s SIS izl 5 S o S a5 05 55 dh 5 SV sla Ml sl s T gel 5 Al
3 oo B3 (Jl- ol L ((Brighouse, 2024) 555 o o guoes 2 sadkd HIS7 51 sides OT 1 a5
S ol ST ok Lol 63,16 3 gy Jlor s b (S ades gt 0355 oo 1l (55T Js
T (280 2T (63 5 okt 55 00 S 110l by (G218 Juudd ST O gt 514875 b Oles .
o8 e (Kern, 2025) wizs s p3IS” &S5 55 5 a5 b6 e 0o 3B B3 glaocy oty b o a 257 L

S 4S y.;;axs\)!aﬂs\ﬁ@,:w 5 b Cadls s SO b I, iSOy e

don b AL Caliben 5131 L (£¥sle L) ol 56 L85 din s Sl Sean (15 (6 0l 457 S (0 e 5 0] ol oS
S oslinal 5T sl S5e 5sb 4 il
opl 053505 5 o (NS 15 Gl w4 45 Sl add 53 BN Dm0 e 1 S el 5 altns |
S g el oy N o S L1535 4 35k e e (5 (S sl K el
Hgal 5 dlins DS (550 )l
S LS Lo ST 3 i 5 Hlos S S s (655 45 Sl 8 ey o 0 IS o 3 (B (S15) sl S
el 03,5 8 Ko i &SSipss oy sy bl Sulta 6 805 by 41y Tpel 3 0T DS L il oo 45 Azn ol
S Olssl L Vs

AESG 5 T 555 5 g S o T gol 5 s oSl 5 L5 6587 L)

Db iS5 S g ol 53 S S Suldapgs oy sl 5 5 S pal LY
o 3103, Jos b Sl gy (SO 551 (21 038D 103 57 Jasn T 6351310 a0 ) (500 4 s )
Bl ksl ol oiS wor 5 515 oo (o) Faidy 3T L o) ol dsle) 3N J goo!



VR Jlo ¥ oyled VF oyn W@ﬁ;,&um;ﬁ;,w@pw&,;ﬁ \Y$

s (557 Jod g2 o L S o Gl b () IVl om0 ol 6 I3 6 sl 12 gt
el 8B g MalS _3Laidls ol 55 5,415 3 g g

So2lp3 3 5 Loy &y B ¢ 3 O gk 5 s O gk el 0,31 D3 o8 b 0o el (1
BV o a5 o0 b e o 5 Jsine b Slods dallas Jals & L3l 5 oo el 5 o) il
AN pecn) pode AL ol - Jhe Lo B auds Dle b 50 Dl oty (o) 5 sbar filae (2
Log ol i s el Sl Sl (S § 80 sy GV Lial iy st el S
o 4 80 s Sy SNl 58 p e o dandi (4B g ple 5 815 55 Sl a0
S s 65 (Pinker, 2020) 3515 515 ik Gsi 4 ol ) 5 mlond IS (Gl g (S e )3
Sl BT 5 or o 50 (Ll (5 Sy B 457

Ol el 1Sz BT W15 or o S50 (38" b 45800 2L (925 b (3led Wl gr M3 i
S oplalds s wley o pu elis ol ey (elds ) s C}B_} ’L;J{_J\iU)}l{ /u»L.@-l
b o0 4Bl ST il 4 elam] Glawlay 43 o Oy g8 5 gl > OLKasl)sy Loy
T S S 3l edilots iST ost § el Ol Sl 13 o8 IS5 87 (i Ll (35 S50
23 0l Jao b8 5 K Sl S5 503 5 I o b (635 2 (s ilods oz b e
1S58 Canglin glu| s pl gl 53 015 08 4T it 03015 SB0T bioms (5l
s 257 Jd cnl 4 i S 4 1013 (2 e e g 0l oy ST 4 2y S
ol g LS8 = Sl 53 a5 Ol el 53 Oles g el 3 = ST s s 35 00T
Sl gy oS Ly 8 ol (Sn (5 ¢ s 4y 03 g a e p Ol s € riby a4 457
12 8 ol el S oy 1 15 LAOT U 5 5503 1w 01, K03 5 Olaliditmalor (O 5 3o 4y o 55 50 o
b3 SB e s 5 Gila o) 2 )

lagn o 5 Sl Dlsiea Wt ol bl 0357 = e (S s o)l (el Gla i Ol o0
Blorkuus o glie SN a5 05133 ol 5 on i Ol oty AT ol n OAS GLudl  ast Lo oad
21315 0 o 58 Ly 65 4y (8 i & ik st (11 S g0 ST )l Ll
et b o dins 55, Ml i LS (63131 (il (slagss Sl el (S S )3
(Sl b i il 53358 43 8 s (A Jud Ot b (S 4 U3 o i 015 o

.@I:ﬂdﬁfsb&hﬂwolx:): J;\ﬂ\g;d};?éui;ﬂ,umﬁ



VR Jlo ¥ oyled VF oyn W@ﬁ;,&um;ﬁ;,w@pw&,;ﬁ Yy

o 3 o el 1y (ST S 65 £ 85 6l BT 5 e Y b Ol el (e g5 Bl
4 lF s Lsh o Slg bl e el 3 w55, JRESTL aglse 53 cea SL Ll 6 S
S ol A i IS

S L5108 Sl bl w45 sbilen Sz O o Sl Lol 6l SSTb ot (6 Kby 5 51 e
(S ol o a5 35 Ol e an (Lo g kel OB sudd 1 1) (a5 5 oy go 3T
OT o3 lo s dasgn 35 0T 53 (38 s 4 Slem 55 Sdgimn 51513 5 015 5 (55,5 0035 & S
3 dgs Sy 31 S 5 g 2 ¢ oo (1 6) i 31Tk UT €305 lins a0 0 o
oS o a1 ﬂy&ﬁ)bwﬁ LTSS oo (S 0,18 lntali 5 5TOL S
.x;;f@;L;)K@A‘Qlitq-a;)l{;,b-,L,qe.@);)\.ugw.\o\wxlé,&vﬁs\;@o;l
b s Lg‘)l?@u|6uolﬁ_)§i>ja}'&)J}A)J.MJ@CJ&L&J‘A%‘A%}?&@”@A}
J s O 9,08 ASle 5 Lyl 5 1 51 ) *l““fr:f@ Sl 553 Lo 5 ol OB seds | b
25 b amsT s Cles S0 S |z 1687 ST e |y (93U e (ol ¢ Jolut ST Jas Jler
S i Ol b Sl a5 LB Olikands e 51l SISl LT 87 ls pl 058 (g It
o 5 535 DSt 68l ((BS s pl 5 Obpuds |z oS A8 ol S 0058 0 sei
LAJLNJ;L'),i\a)b.)blfé@&}ﬁbd)ub&»ﬁj\?z)b‘_;:j)h.}gid\QQJ;;J})'QT.“U\o:‘AJ
S el

O W 99 05153

O3S 3
W}‘.&L-w‘&S&&c@ﬁb)bdﬁlﬁ}Cﬁ))&‘ﬁﬁx}&)gw;Jb‘Qy&}:j
3o 3 Yl 55 eT aials el geie 5 Gile ety (K8 K e 5550 T el e
Slaols™ syl GTL:.:JL? Sosel Sl Oldlee g aiids ae js )l (e 5 4 ki g aaudd) dloe
(S Kan 3 Cusr 5 el (o (Y YF) (o 53 go s aiads iOlulash Jola ol aJb
(bl eyl ola gy (YY) (lolee! Soss Slwlu 1Clas (g gul 3 (Y YY)
el (Y1R) (55 68 55507 L5 6,50

SLE

0SS5 55 iy Sles Lokl Ol gear ol b 53 g Sl 3y 5 5T Db oSG JLS
3 i b e I il (555 Boas 51 ST il oS 0Kn oKl 5 psle



VR Jlo ¥ oyled VF oyn W@p;,&um;ﬁ;,w@pw&ﬂ YA

Gl g,y 4i) «QuantCritU6,jujru¢wm‘u;,~ﬂm;\ B i 5 ST s 8 5 seT
S sb 50 3 en) posde A8 o S 5 (el 5 9015 e 10 55 ol s oS
wor glp Sls ie il 4 o mes) dNiversal pre-Ky ¢ 5557 (gl)lods abes
oBils 0 gy 51 B S a1 5 5alS e 53 GV 55T (sl 03587 G 5 (OIS 8
s 3155l o&ils 53 13l LI 5 gast B S e 55 (6 S sl Kia g3 O sioa ol (6808 K

B S

References

Applebaum, B. (2021). White educators negotiating complicity: Roadblocks paved
with good intentions. Rowman & Littlefield.

Besley, T., Jackson, L., & Peters, M. A. (2022). Named or nameless: University
ethics, confidentiality and sexual harassment. Educational Philosophy and
Theory, 54(14), 2422-2433.

Brighouse, H. (2024). Normative Case Studies and Thought Experiments: How
They Differ and Why We Need Both. Educational Theory, 74(3), 329-339.

Jackson, L. (2023). Fifty shades of academic freedom: beyond a binary view.

Jencks, C. (1988). Whom must we treat equally for educational opportunity to be
equal? Ethics, 98(3), 518-533.

Kern, S. (2025). Genocide bad: Notes on Palestine, Jewish history, and collective
liberation.

Pinker, S. (2020). Enlightenment now, the case for reason, science, humanism,
and progress. Revista Espaiiola de Investigaciones Socioldgicas (REIS),
170(170), 163-167.

Stengel, B. S. (2023). Responsibility.



